Scholars Crossing
Faculty Publications and Presentations

Department for Counselor Education and
Family Studies

Fall 2021

Promoting Recovery From Interpersonal Violence
Lisa S. Sosin
Sandra Noble
John Jonathan Suroshan Harrichand
Lynn Bohecker
Daniel Kimonyi

Follow this and additional works at: https://digitalcommons.liberty.edu/ccfs_fac_pubs
Part of the Counseling Commons

ARTICLES
PROMOTING RECOVERY FROM INTERPERSONAL VIOLENCE
Lisa Sosin, Ph.D., LPC, LLP, BACS Director, CACREP Accredited Ph.D. in Counselor Education and Supervision
Program, Professor, Liberty University; Sandra Noble, Ph.D., LPC, NCC, CCTP, Empower Wellness; John J. S.
Harrichand, Ph.D., LPC-S (VA), LMHC (NY), NCC, CCMHC, ACS, The University of Texas at San Antonio;
Lynn Bohecker, Ph.D., LMFT, Associate Professor, Director, Marriage and Family Therapy Program, Associate
Editor, Division of ACA Journal of Humanistic Counseling; Daniel M. Kimonyi, MA, Ph.D. student in Counselor
Education and Supervision at Liberty University and resident in counseling at Cornerstone4C, Virginia.

In 2002 the World Health Organization (WHO) declared an international crisis of prejudice, racism, and
interpersonal violence (henceforth referred to as IV) and emphasized the need for mental health interventions
(Krug, 2002). Subsequently, the WHO reemphasized this, outlining the devastating mental health consequences
of IV (Kessler et al., 2010). Now, over ten years later, the call for mental health workers to address the crisis
continues, with recent reports by the United Nations that we are in "a new era of conflict and violence" (UN,
2020, p. 1). Likewise, counseling scholars have stressed the importance of responding to the crisis, including the
value of multiculturally affirming group work for the IV-wounded (Guth et al., 2018). In addition, counseling
scholars have suggested that such groups address isolation, identity disturbance, fear, and shame (Hazlett,
2016). The purpose of this article is to describe one such intervention, The Creative and Expressive Arts
Personal Growth Group (CAPG): Combatting Fear and Shame. It also purposes to encourage readers to
consider interventions, such as CAPG, to support the field's effort to help oppressed persons find hope and
healing (Chang et al., 2010).

CAPG Theoretical Foundation

CAPG is a manualized treatment (Sosin et al., 2021) theoretically grounded in Shame Resiliency Theory (SRT)
(Brown, 2006) and the Personal Growth Group framework (Jacobs et al., 2016). SRT posits that individuals
experience shame as an intricate web of competing and conflicting demands originating from rigid sociocultural
expectations. These demands, enforced by others and subsequently internalized, can make one feel like all
options are limited (Brown, 2006). The individual's concerns relating to shame emerge as feelings of isolation,
powerlessness, and entrapment. When these three concerns intersect, they make shame complex, dominant,
and challenging to overcome.
SRT argues that people develop shame resilience by diminishing their core concerns of powerlessness, isolation,
and feeling trapped within a safe community (Brown, 2006). Shame resilience grows on a continuum. On one
end are the fears of being trapped, powerless, and isolated. On the opposite end are the core constructs of
shame resilience, including connection, freedom, power, and empathy. As such, shame resilience is the sum of
a). developing a critical understanding of sociocultural demands of shame; b). identifying and accepting
individual vulnerability; c). forming mutually empathic relationships, and d). possessing the emotional vocabulary
to examine and deconstruct shame.
The personal growth group framework is a multiculturally inclusive approach that focuses on its members'
emotional safety and connectedness (Jacobs et al., 2016). It builds on foundational group work values of
empowering individuals who may otherwise feel marginalized or oppressed within the society (Guth et al., 2018).
Personal growth groups emphasize the use of kinesthetic and visual interactions in addition to verbal processing
among members. Groups based on this framework use counseling techniques that are clear, tangible, creative,
and thought-provoking, as opposed to more abstract and emotional practices. Leaders in these groups are
encouraged to take an active role, use creativity, and apply multisensory

CAPG Protocol

CAPG is a 6-8 week-long intervention designed to help members overcome shame and develop shame
resiliency. It incorporates a combination of creative and expressive arts interventions, self-compassion,
mindfulness, transtheoretical, and multi-cultural techniques (Guth et al., 2018; Sosin & Rockinson-Szapkiw,
2016) in sequential weekly sessions. The protocol starts by nurturing a safe community and identifying an
authentic self in the first and second weeks. It then proceeds to deepen compassion, connection, and lovingkindness between self and others in the third and fourth weeks. In weeks five and six, members critically
examine the root causes of shame and develop a maintenance plan to prevail against its powerful hold. Each
session enables members to explore complex feelings, thoughts, and shameful experiences that are difficult to
express with words alone. Members are encouraged to use art, dance, song, writing, and other creative means
to express themselves (Gladding, 2016) and reach their counseling goals (Armstrong & Ricard, 2016).

Empirical Support for CAPG and Recommendations to the Field

In keeping with the social justice goals of CAPG (Chang, et al., 2010), we've conducted relationally informed
outcome research with CAPG participants since 2017 (Trexler, 2020; Noble 2021; Sosin et al., in press). Findings
reveal several components of CAPG that MACES readers may consider when developing groups for IV. These
include leader characteristics, group work benefits, and specific interventions. Briefly, research participants
reported that the leaders’ compassion, style, and expertise; the group work benefits of normalization, shared
empathy, and authentic connecting; and creative, trauma-informed interventions promoted healing (Sosin et al.,
in press).
In light of these findings and the rich and meaningful experiences we've had leading CAPG groups, we
encourage counselors and counselor educators to consider these findings when developing groups and
educating emerging counselors. "Given the current sociopolitical climate in the United States, it is more critical
than ever for helping professionals to advocate, foster, and support the promotion of diversity, equity, inclusion,
and acceptance" (Guth et al., 2018, p. 2) and to support recovery efforts for those who have suffered..
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INTUITIVE PAINTING FOR COUNSELOR SELF-CARE

Angela Spiers, Assistant Faculty, EdD, LPCC-S NCC; Marissa K. Marmo, Clinical Mental Health Graduate
Student, Carol Sommer, PhD, LPCC, ACS Faculty; Kathryn E. (Katy) Miles, Clinical Mental Health
Graduate Student, Eastern Kentucky University College of Education and Applied Sciences Department
of Therapeutic Programs
“Intuitive” is defined as possessing or given to intuition or insight (Merriam Webster Dictionary, 2021). In other
words, someone’s intuition is their listening to their gut, heart, and feelings. Intuition has been especially
important over the past year, as we have been challenged by COVID-19. There was no theory, no forewarning,
and no playbook on how counselors, faculty, clients, or students should navigate these unique times. During the
pandemic, allied health professionals have been helping others address this challenge; however, these health
care providers are not immune from their own personal issues or struggles.
Many of us are facing our own pandemic-related grief, fear, and worry about family, loved ones, and friends while
simultaneously upholding our professional roles. Counselor educators are also experiencing pressure, and skills
like intuition that could prove helpful are rarely addressed in the counselor education curriculum. These unique
times have provided an opportunity to recalibrate our focus to recognize that intuition is an essential tool that
helps clinicians cope, clients engage, and students recognize, especially during the pandemic. For example,
lockdowns have led to a perplexing yet unique opportunity to explore how we function as a species in the quiet
without constant external distractions. In other words, when we were essentially forced to turn inwards,
something notable occurred. It was reported that people were picking up crafts or hobbies, gravitating to the preinternet ways of being off the grid, filling time with creative activities, and reconnecting with others via creative
means. The puzzle industry’s profits hit an all-time high as “sales had soared” (Doubek & Silverman, 2020),
offering a brief glimpse into where we were before our intuitive processing was drowned out by the distractions of
technology. Thus, during the height of COVID-19, not only painting and other forms of artwork but also
appreciating the intuitive feeling of enjoying and even “collecting art” became a holistic form of coping (Durón,
2020). People gravitated toward a familiar and sensory form of coping that our primal roots related to us through
our essential intuitive needs. In fact, if we look back at the oldest cave art dating back thousands of years, even
the oldest paintings (Marchant, 2016) can yield an interesting analysis of the discovery of our fundamental and
core human makeup. Naturally, this could explain why intuitive painting became a natural supportive tool for
clients, faculty, and students that we integrated into a successful framework of coping during the pandemic.
Regarding coping for counselor educators and students, in our curriculum, we encourage and support the
importance of self-care, self-awareness, and self-evaluation as part of our CACREP 2016 standards (Section 2 1
[k, l], Section 6a [3)). Moreover, it is essential that counselors consider a myriad of skills for coping to alleviate
conditions such as compassion fatigue from setting in. In other words, wellness includes being emotionally,
mentally, and physically stable; being self-aware of possible impairments and biases; and being able to
recognize stress and engage in appropriate coping methods (Wester et al., 2009). To further facilitate the intuitive
process, we promoted intuitive painting; the practice required no specific skills from participants and had no plan,
no agenda, no set goal other than simply to paint for self-awareness and self-care. The benefits of intuitive
painting avoid making painters feel bogged down by a style or materials but allow them the freedom to simply
provide a window into where they are in their personal processing at this current time, space, and mindset.
Mainly, intuitive painting allows painters to use the canvas as a window of opportunity to examine their current
condition, and if a negative thought pops up, this practice encourages painters to recognize it but to let it go
through the free association-like style of the art, materials, and canvas. In writing on Jungian art therapy, Nora
Swan-Foster notably described her own training when her art teacher focused on the unconscious aspects of
painting and would ask students to “stop painting and step back and get quiet, to listen to what was before us”
(2018, p. 5). The goals of intuitive painting are not to paint for an exhibit, paint between the lines, or paint with a
specific purpose, but rather, to paint as an opportunity to explore, expand, and take a peek into our current
emotional, physical, and spiritual states in a sliver of time to provide an opportunity to reset. Once the time has
passed, we can reflect and build toward resiliency. Intuitive painting provides beginners and advanced painters
the freedom to paint meditatively, access their core emotions, and explore their inner self. During the Spring
2021 semester, counseling students and counselor educators had the privilege of leading an intuitive painting
small group for female veterans. Art-based therapies, including intuitive painting, provide a safe way for veterans
to non-verbally express their psychological experiences and past trauma (Jones et al., 2018). Art-based
therapies have been used to help veterans externalize their post-traumatic stress disorder (PTSD) symptoms
and cope with their negative emotions (Jones et al., 2018). During the intuitive painting sessions, many veterans
claimed they were not artistic and did not know how to paint, but once they got started, it became natural and
effortless. Each color added provides the opportunity for veterans to share their story and express the meaning
attached to each stroke and color added to their canvas. As participants begin to paint, they create a window into
their current feelings and emotions. A few veterans painted water scenes that brought them peace and calmness
as they talked about their military experiences. This provided facilitators the opportunity to learn about the
veterans and get a glimpse into their experiences. In the end, intuitive painting proved to be enlightening for both
the participants and facilitators. The flexibility and adaptability of intuitive painting creates limitless opportunities
for participants to explore, create, and express their thoughts and emotions. We hope that by discussing this
unique opportunity, we have encouraged counselors to take time to be creative, grab some paint, and see the
canvas as a window of opportunity to explore processing, self-care, and overarching personal discovery.
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OPINION BASED ARTICLE

PROFESSIONAL SCHOOL COUNSELORS AND CLINICAL SUPERVISION
Jesyca Lyle, APC, NCC, Mercer University

School counselors-in-training are exposed to the multiple roles and responsibilities of the professional school
counselor (PSC), to develop the competencies needed to build their professional identity and skills. Under the
supervision of a practicing PSC, school counseling students learn the necessary practices for helping the K-12
students and for working within the organizational structures of schools. These school counselor trainees have
the opportunities and expectations to engage in supervision at the site and in their university clinical courses.
However, for many PSCs clinical supervision does not extend beyond this.

School Counselor Supervision Types

Two types of supervision are highlighted; clinical and administrative. Administrative supervision focuses on the
counselors’ performance in meeting the responsibilities of the job, usually done by someone with a leadership
position in the school or district setting, such as a principal or district supervisor. The second type of supervision
is clinical supervision which involves support, instruction, evaluation, and feedback meant to help strengthen the
PSC’s delivery of educational (specific to school counseling) and clinical services. Clinical supervision helps to
address gaps in knowledge or skills in areas in which they are underdeveloped (Perera-Diltz et al., 2012).
Having a supervisor who understands your work and can offer directions in challenging situations has shown to
have positive effects on counseling outcomes and clinician efficacy (McMahon & Patton, 2000; Tang, 2019).
Supervision can also mitigate feelings of professional burnout and enhance the personal wellness of supervisees
(Becks and Doucet, 2020). Additionally, supervision is a safeguard for clients’ wellbeing and the well-being of the
profession, as supervisors act as gatekeepers. With these and other benefits, clinical supervision has become an
essential element of professional counseling practice.

Supervisory Issue

Clinical supervision boasts benefits such as, “enhanced effectiveness and accountability, improved counseling
skills, encouragement of professional development, and increased confidence” (as cited by Herlihy et al., 2002),
but many PSCs do not seek it or participate in post-graduate supervision. Although clinical supervision is a
requirement for counseling specialties, it is not so for PSCs. Duncan, Brown-Rice, and Bardhoshi (2014), found
that 94% of the PSCs in their study revealed that they were not receiving any clinical supervision. With a growing
need for PSCs to utilize clinical counseling skills (Teich, Robinson, & Weist, 2007; Walley, Grothaus, & Craigen,
2009), it is important to examine the reasons why there is such a gap in clinical supervision for PSCs.
There are many barriers to clinical supervision for PSCs. The lack of clinical supervisors with school counseling
experience or knowledge is a barrier. Remley and Herlihy (2001) reported that many clinical supervisors who are
not trained or have worked as school counselors are limited in their knowledge of the work setting and
organization structure (i.e., duties, needs, and context), of professional school counselors work. Additionally,
case conceptualization and interventions are also different for professional school counselors (Luke, Ellis, and
Bernard, 2011). Many elements of school counseling differ from the work of a mental health counselor, and
having a supervisor with experience in managing those differences makes the time in supervision beneficial to
PSCs.
An important barrier could also be, the perception that supervision is not needed for PSCs. PSCs are not
obligated to receive supervision once they become certified/licensed school counselors and typically those
seeking licensure as a clinical mental health counselor are the only PSCs who participate. In Page et al.’s 2001
study, a third of the counselors surveyed shared they had no need for clinical supervision (as cited by Herlihy et
al., 2002). If school counselors do not see the need for this type of support, they are not likely to seek what can
feel like an added responsibility.
Administrative supervision is more prevalent with school counselors. Most often the administrators do not have a
background in counseling. These administrators can coach teachers, assess their work, develop curricula, and in
general, have a clear view of teachers’ needs, but not those of counseling staff. Even when a district-level
administrator is knowledgeable about the needs of school counselors, they may still be untrained in providing
supervision and may not have time to conduct this during the workday with all of the counselors they are
assigned to manage (Herlihy et al., 2002).
Geographical location also impacts school counselor-specific supervision. In a study on the experiences of rural
PSCs in supervision, emergent themes included limited access to supervisors or consultation, inadequate
supervision from administrators, role conflict/ambiguity, and unique dynamics related to living in rural areas. Also
mentioned in this study was the fact that opportunities for consultation are sparse in small rural communities and
boundary and confidentiality issues are more prevalent. In all of the findings of this qualitative study, there was a
desire for increased connection with other professional school counselors through supervision and consultation
(Wilson, Schaeffer, & Bruce, 2018).

Implications

Poor or insufficient supervision can cause feelings of incompetence for professional school counselors and
counseling students. Often counseling interns are linked with professional school counselors who are untrained
in providing supervision or those who have received limited supervision themselves. This deficiency in
professional school counselor supervisors limits the next generation of counselors, and supervisors (Pool, 2016).
Pool (2016) describes the risks to professional school counselors' mental health and wellness, contributing to job
dissatisfaction and potential burnout. Additionally, a lack of supervision has been linked to issues of professional
identity. Supervision provides support in these areas and these associated problems demonstrate the impact on
the counselors, but this also impacts their ability to deliver services and develop programming that benefits
student development.
Potential legal and ethical consequences are also a risk. Supervisors who are not trained to supervise risk ethical
violations by operating outside of their scope of practice and are potentially ill-equipped to help supervisees
make ethical and legal decisions. This risk increases particularly when working with administrators or district
employees who have limited knowledge of the ethical standards and practices of counselors. This impacts
confidentiality, crisis-management, PSC efficacy, and many other areas.

Methods for Addressing the Issues

Quality clinical supervision can ensure that the counselors are developing the necessary knowledge, attitudes,
and competencies in the field of professional counseling. If PSCs understand the benefits of and have access to
meaningful supervision and training, they will have an appropriate basis from which they can positively impact
the lives of future counselors and students. This shift in perspective would require stakeholders from the
community level to the national level collaborating to change existing systems that do not show active support for
post-graduate clinical supervision for school counselors. Black, Bailey, & Bergin (2011), indicate that the lack of
endorsement of supervision from the American School Counselor Association (ASCA) was a reason for nonparticipation in supervision for PSCs. This further illustrates that PSCs have to become knowledgeable about the
benefits of supervision and advocate for change in the field (Pool, 2016) in order for expectations to change on a
state or national level.
Additional research can inform the current status of clinical supervision and professional school counseling. The
barriers highlighted can be further explored and findings can inform licensing requirements, supervision training
practices, and/or counseling preparation programs. With the growing expectations of PSCs, there must be a
change in the clinical supervision practices so that PSCs might be competent in their abilities and advance the
field of school counseling.
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Executive Council:
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IMPORTANT ANNOUNCEMENTS
Due to having no eligible candidates nominated during the 2021-2022 Nominations and Elections process, the Executive Council is
seeking to appoint 1-year terms for the open positions (President-Elect and Treasurer-Designate) in accordance with our Bylaws.
MACES is seeking Committee Chairs, Co-Chairs, and/or Members for the following committees:

Budget and Finance
Graduate Student Committee
Membership
Nominations and Elections
Product Development
Strategic Planning
Technology
If any of the committees are of interest, or you have any further questions, please email us
at michiganaces@gmail.com to let us know!

NCACES updates
Victoria Kress: 2021-22 President
Save the date: The NCACES conference will be held in Omaha, Nebraska the last weekend of September. Very
soon the NCACES call for conference session proposals will be released. The deadline to submit will be January
31, 2022. NCACES is excited to announce we now have Facebook, Instagram, Twitter, and LinkedIn pages.
PLEASE follow us on the socials for important updates!
NCACES is excited to share that this year we are offering 10 FREE webinars to our members (CE included).
Please go to our website to register:
http://www.ncaces.org/Webinars/index.html
NACES next webinar will be:
Social Justice Supervision: Social Justice for the Supervisee and the Client
Wednesday, February 16, 11:30AM - 1PM EST (90 minutes)
Presenters: Dr. Colette Dollarhide Zoom
Registration Link: https://us02web.zoom.us/meeting/register/tZIuf-mprT0qGdMfB2D7cr9CjqmZgG7UvsFM

HOW TO BECOME A MEMBER OF MACES
Web-links and Information on how to become member of MACES: https://www.michiganaces.org/joinmaces.html

